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Important note to teachers:

» This curriculum includes 2-3 lessons to complement each chapter of the book. You
may use all lessons, or choose the lessons that you feel would be best for your
students.

» Several lessons require students to have prior knowledge of the Peace4Kids and
Families curriculum (specifically the pro-active anger management cycle, the 15
character traits, and the pro-social skills of solving a problem & requesting a favor).

» Some lessons require the teacher to have a very basic knowledge of Thinking Maps.
» This curriculum includes a pre-test/post-test that may be used to measure changes

in students’ beliefs and application of the concepts learned. It also includes a content
exam and a list of optional special projects to be used at the end of the unit.



Name: Date:

Preface — Sheet 1
Directions:

As Garvey tells Cole to tear down the cabin, he makes the point that our actions affect the
people, animals, and environment around us.

Think about 3 ordinary things you have done so far today. It could be something positive (such
as holding open the door for someone or saying “hi” to a friend) or something negative (such as
making a mean comment or talking when the teacher is talking). Write down 3 things you have
done today and then think about the effect it had on the people around you. Two examples are
done for you. Read the examples and then do 3 of your own.

Action Effect on others

Came into class and sat down quietly Made the teacher’s job easier, positive
influence on peers, made it easier for other
students to learn

Left a mess at my table in art class Someone else (a teacher or the next student
to sit there) has to clean up my mess




Name: Date:

Preface — Sheet 2
Part A:

Put yourself in Cole’s shoes. What do you think it will be like for him to return to his home
town, neighborhood, and school? Think about the challenges that Cole might face. (He has
changed, but has anyone else?)

Think of at least 5 challenges he might face and write them here:

1.

2.

3.

4,

5.

Part B:

Now look at what you wrote above and make a prediction.
What do you think will be the greatest challenge Cole will face when he returns home?
Write it on the mountain.

Cole’s greatest
challenge will be:



Name: Date:

Chapter 1 Activity — Teacher Instructions

Teacher instructions

You will need to prepare for this lesson by locating and printing color copies of Magic Eye
images. Alternatively, you could have the students view the images on a computer screen. (If you
are unfamiliar with Magic Eye images, you can search for them online.) You may also bring in a
book of images, such as “Another Dimension” by 21* Century Publishing. Or perhaps you can
borrow a book or Magic Eye poster from a colleague or friend. Be sure to practice ahead of time
so that you can find the hidden images; then you will be able to help your students.

Part A:

Give each student a magic eye image and the instruction sheet with techniques 1-3 explained.
Allow them at least 15-20 minutes to practice finding the images. Let them help one another
learn. Ideally, they could take an image home with them overnight to practice.

Part B:

After the students have practiced seeing the hidden images, read and discuss the following with
the class:

As Cole walks to school that first morning, he feels fear and frustration. On the island, he
learned that he can never fully get rid of his anger, but he can focus on the good. He
remembers, “A good day wasn’t a day without clouds but rather a day when one focused on
finding the sunlight behind the clouds.” In other words, we may not be able to change the
“picture” (what is happening around us) but we can choose to focus on the good rather than on
the bad. This is a technique to manage our angry feelings in a positive way.

Part C:
Have the students discuss the Magic Eye exercise and relate it to what Cole learned.
Key points:

1. The initial picture you see in the Magic Eye is not all that is really there. The 2-D image is
equivalent to the circumstances or situation that is happening around you. If we focus only on the
2-D image (or on the circumstances that are causing angry feelings), that is all we will see and
react to.

2. You can learn to focus your attention differently, and you will see a completely different
picture. The 2-D image (or situation causing anger) still exists, but you are no longer focusing on
it. It becomes background and you are now focusing on a beautiful 3-D image. We have a choice
of what to focus on!

3. It takes practice and effort to start seeing things in a different way. It becomes easier with
practice. It takes work to learn to focus on the good things rather than the bad, but the more you
practice, the easier it will become.



Name: Date:

Chapter 1 — Sheet 1

Student instructions for seeing the Magic Eye 3-D images:

Technique 1:

Place the picture one inch in front of your eyes. The picture will be completely blurry. Let your
eyes relax and get used to it being blurry. Then, keeping your eyes relaxed (don’t try to focus
your eyes on the picture!), slowly move the picture away from your eyes, stopping every inch to
make sure the picture is still blurry. As you move it away from your eyes, the 3-D image should
start to appear. Just keep staring until the full image appears and it looks like you are “inside” the
image.

Technique 2:

Look toward the picture but do not focus on anything. Just give it a blank stare and relax your
eyes, as if you are “spacing out.” After a few minutes, you will start to “feel” something happen.
The picture will start changing. Usually just a piece of the image will appear at first. Continue
the relaxed stare and the rest of the picture will appear.

Technique 3:

Look for your reflection in the image. This will make the picture go blurry (out of focus). If the
2-D surface of the picture is not blurry, the 3-D image will not appear. You cannot focus on both
pictures at the same time. Just relax your eyes. Sometimes it takes a few minutes, but the image
will start to appear. The more you practice, the easier it will become to see the images.



Name:

Date:

Chapter 1 — Sheet 2

In Chapter 1, Cole used the social skill of Requesting a Favor when he asked to sit in the freezer

in Frazier’s grocery store.

See if Cole followed all the steps by filling them in below. If he missed a step, write what he
could have done to follow it. The first one is done for you. Remember to look for icing!

Steps 1-5

Step 1: Think about the specific favor
that you want.

Step 2: Think about positive ways to ask.

Step 3: Tell the person the reason you need

the favor.

Step 4: Ask for the favor.

Step 5: Say “Thank you.”

How did Cole follow the step?

Cole remembered entering the freezer a long
time ago. He thought the freezer would be
cold like the stream.

Step 2:

Step 3:

Step 4:

Step 5:

Icing:




Name: Date:

Chapter 2 — Sheet 1

Part A.

When the bullies shoved Peter, Cole became very angry. Read this part of the chapter again.
Then use the template below to write down the external and internal triggers and body cues that
Cole experienced. (Hint: Read carefully - the answers are in the book).

Part B:

In the moment of his anger, Cole did not use reducers. Nor did he consider the consequences or
use a pro-social skill. Your job is to finish the pro-active anger cycle in a positive way for Cole.
Write down 3 reducers he could have used. Then consider his short-term and long-term
consequences for fighting. Finally, write down at least 2 pro-social skills he could have used to
deal with the situation in a more positive way.

proactive Anger Management Cycjq

Pro-soeial sidlls Eternal Miggers

Long-term
Consequences Internal Triggers
()
Sheri-term
Consequences Cues
Retueers




Name: Date:

Chapter 2 — Sheet 2

P
eyl

Use Empathy to imagine how Peter felt when facing his 2" day back at school. He had already
attended one day — long enough to make him realize that he had changed but other people had
not. He had also experienced a lot of bullying on his first day back.

Complete the Bubble map below by placing a feeling word in each shape. Each feeling word
should describe how Peter was feeling when facing his 2"® day back at school.

9
-
/

Peter’s feelings
when facing his
2" day of school




Name: Date:

Chapter 3 — Sheet 1

Now that Cole has returned to school, he realizes that he still carries his old reputation (as a
trouble-maker and an angry teenager who fights). This reputation influences how others treat

him. Cole wants to change his reputation and show people that he is different after his time on
the island.

Part A:

Think about the reputation you have built for yourself. What do family members, peers, and
teachers think of you? Write your answers here:

My reputation with family
My reputation My reputation
with peers with teachers
\
Part B:

Consider your reputation. Is there a part of your reputation that you would like to change? Think
about who you really are on the inside. What reputation do you want to have? Write words that
describe the reputation you want to have in the box below.

The reputation I want to have




Name: Date:

Chapter 3 Activity — Teacher Instructions

Materials:

e 2 pieces of construction paper per student
e Scissors

e Glue

e  Colored pencils/markers

This activity is a continuation of Chapter 3, Sheet 1. Each student will need 2 pieces of
construction paper (or something similar). On the first piece, they will draw the outline of a door
It can be any shape or type they want but should take up at least 1/3 of the page.

They will then cut along 3 sides of the outline (leaving the hinge side of the door intact). This
will create a door that opens and closes. They might want to be creative and make a handle for
their door.

Next, students will place glue on the back of their paper. They should glue all areas EXCEPT the
door. Do not let them put glue on their door. Then they will glue the paper with the door to the

2" piece of paper. This will result in a door that opens to view the 2™ sheet.

On the outside of the door, students will write words that describe the reputation they currently
have (have them refer to Chapter 3, Sheet 1).

They will then open their door to reveal the 2™ piece of paper, where they will write down words
that describe the reputation they would like to have (again, refer to Chapter 3, Sheet 1).

Let the students decorate their projects.

11



Name: Date:

Chapter 3 — Sheet 2 (page 1)
What is your reality?
Step 1:

Draw a picture of yourself in the box below.

Step 2:
Outside of the rectangle (but inside the circle), write down all the things that happen during your

day that bother you (ie. parents tell me to do chores, kids call me names, teacher assigns
homework, etc.).

12



Name: Date:

Chapter 3 — Sheet 2 (page 2)
What is your reality?

Like Garvey says, these things that you wrote outside the rectangle are not your reality. These
are things that happen outside of your body and you cannot control them.

Garvey gives Cole the example of semi roaring past; it roars past no
matter what — that isn’t your reality. You create your own reality by how
you react. You could step in front of it and get hurt or killed — that would
be a very unpleasant reality. Or you could wave as it passes and create a
more pleasant reality.

Step 3:

Choose three of the things from outside the rectangle that really bother you. Now think of two
ways you could react to each thing — one way that would result in a miserable reality and one
way that would result in a more pleasant reality. Use the examples below as a guide.

Event How T could react and How T could react and
create a miserable reality create a more pleasant reality
A semi roars Step in front of it and get hurt Wave as it passes and stay safe
past me
Teacher assigns Refuse to do it and get an F; I'm Do my homework and receive a
homework grounded for poor grades good grade; 1 feel good about myself

*Notice that the event didn’t change — your different actions create different realities for you.

13



Name: Date:

Chapter 4 — Sheet 1 (page 1)

In Chapter 4, Peter used the social skill of problem-solving to try and manage the situation with
the bullies.

Review the steps for solving a problem: A
1. Identify the problem (be specific)
Think of positive ways o deal with the problem 9

2.
3. Choose the best way
4. Follow through with your best choice

Part A:
Think about how Peter followed the skill steps:

Step 1: What was the specific problem?

Step 2: What are two ways Peter thought of to deal with the problem? (hint: you may need to
refer to chapters 2 and 3 as well.)

Step 3: What did Peter choose as the best way to manage the problem?

Step 4: How did Peter follow through with the solution he decided on?

Part B:
When we use the problem-solving skill to come up with a solution, sometimes the solution works
and sometimes it doesn’t. We have to evaluate whether our solution worked. If it didn’t, we need

to repeat the steps to find a different solution.

Do you think that Peter’s solution worked in the short-term?

Explain:

Do you think it will work in the long-term?

Explain:

14



Name: Date:

Chapter 4 — Sheet 1 (page 2)

Part C:
The teacher should check this section before students leave class today to be sure their
problems are appropriate and their solutions are positive.

Now think of a problem that you are having. (For example, I lost my math worksheet, my friend

thinks I started a rumor, etc.) Use the skill steps to practice how to solve the problem.

Step 1: My problem is:

Step 2: What are at least 2 positive ways to deal with the problem?

Step 3: Choose the best way (which way do you think is best?)

Step 4: Follow through with your best choice. (Yes — actually try it in real life!)
Part D:
If time allows, students should role-play the problem-solving steps using their problem.

Part E: Complete the following day

Did your solution work?

If not, use the steps again to come up with a different solution:

Step 1: My problem is:

Step 2: What are at least 2 positive ways to deal with the problem?

Step 3: Choose the best way (which way do you think is best? )

Step 4: Follow through with your best choice.

15



Name: Date:

Chapter 4 Activity — Teacher Instructions

COPING SKILLS

Materials:

e 2 halves of an index card per student

e Art supplies such as colored pencils and markers
e Laminator (optional)

In this activity, students will design a personalized coping skills card that will remind them of the
coping strategies they can use at school.

Discuss the following with the class:

Cole and Peter were trying to use their coping skills from the island now that they are in the city,
but it wasn’t working. Their coping skills on the island included soaking in the pond, carrying
the ancestor rock, and dancing. They tried to do similar things in the city, but found that it
wasn’t the same because there was no pond, no ancestor rock, and no wilderness to dance in.

Often students have coping skills that work for them at home such as listening to music, watching
TV, being alone in their rooms, playing video games, and spending time with pets. However, they
find they cannot use these skills at school. They feel they have no positive way to cope with
stress, anger, and frustration while they are at school.

Now, as a class, brainstorm as many coping skills that can be used in school as possible. Really
spend some time on this. The Internet may also be of help. Ideas may include squeezing a stress
ball, keeping a smooth rock or “worry stone” in their pocket, belly breathing, visualization,
positive self-talk, talking to a friend or trusted adult, getting a drink, using words to ask for a
break, drawing, journaling, etc. Write all the ideas in a place where the students can clearly see
them.

Then have students choose at least 5 coping skills they think may work for them. Have them
write the 5 skills on an index card that has been cut in half. This is a nice size that will fitin a
pocket, pencil pouch, or wallet. Give each student 2 halves so they can make 2 identical coping
cards. They should personalize their cards by drawing and coloring on them.

Laminate their cards for them (if possible) to help preserve them.

16



Name: Date:

Chapter 5 — Teacher Instructions (page 1)
Bullying Lesson

Remind the students that the main difficulty that Cole and Peter are facing is being bullied. Cole
used to be a bully; now he is on the receiving end of it. Some students in your class may be the
ones who bully. Some students may be the ones who are bullied. Others may be bystanders, but
all students have at least witnessed or heard about bullying. Ghost of Spirit Bear allows an
excellent opportunity for some discussion and education about bullying.

Note: If you are using this curriculum with a group of offenders or students who engage in
severe bullying behaviors, you may wish to modify or omit this lesson.

Part I: What is bullying?

Write the word “bullying” on the board. Ask students what this means. Write their definitions
under the word “bullying.”

Once you have a few definitions from the students, have students look up the definition in a
dictionary. It should have key components indicating that bullying is repeated, purposeful, and
done with the intent to harm someone (physically or emotionally).

Part II: Further defining bullying

A. Separate students into groups. Give the students 3 minutes to list 10 types of bullying
behaviors.
Examples might include: hitting, kicking, name calling, racial slurs, social
rejection, intimidating text messaging, taking possessions, spreading rumors,
verbal insults, threats against family or friends, gossiping,
embarrassing/humiliating someone, threatening isolation from peer group.

B. After the 3 minutes are over, have each group share 2-3 examples from their list.
Part I11: Why do people bully others?
See if the students can come up with reasons why students bully others. Have a student come
write ideas on the board. Encourage students to think about the reasons that Keith and his
gang may have been bullying Cole and Peter. Also encourage them to think about reasons the

girls may have been bullying the brown-haired girl that Cole stood up for in Chapter 3.

When the students have come up with several ideas, stress that bullying is all about
gaining POWER over the victim.

17



Name: Date:

Chapter 5 — Teacher Instructions (page 2)
Bullying Lesson continued

Part IV: Empathy

A. Ask students to use empathy to create a list on the board of the feelings of someone who is
being bullied. Remind them to think of how Cole and Peter were feeling. Here are some ideas:
-- afraid, angry, embarrassed, lonely, sad, worried, frustrated

B. Ask the class, “What can happen to a person who is bullied for a long time?”” Think of long-
term effects of being bullied. Remind students to think of what Peter experienced in Touching
Spirit Bear before he went to the island (his feelings resulted in 2 suicide attempts).

Here are some ideas:

-- low self-image, becoming withdrawn, sad, or depressed, retaliating, being afraid to come to
school, thinking about suicide

Part V: Roles in bullying

A. Tell the students there are 3 roles in a bullying situation: bully, victim, and bystander. See
if they can define these roles.
Bully: The person doing the bullying
Victim: The person being bullied
Bystander: A person who sees or knows about the bullying

B. Read again the part of Chapter 5 where the bum was being picked on. As a class, identify
who were the bullies, who was the victim, and who were the bystanders.

C. Read with the students the story titled “Walking Alone” (Chapter 5 Sheet 1) and have
them identify the roles presented on their worksheet. (Bully — Eddie, Victim — Emil,
Bystanders — Heidi, Juan, Tessa, Dante).

D. Have the students get into groups. Give them 3 minutes to come up with an alternate
ending that would show the bystanders taking a caring action. Then have a student from
each group share their idea(s). Answers may range from confronting the bully to saying
something comforting to Emil to reporting to the dean what happened.

E. Stress to the students that bullies really like it when bystanders don’t do anything because
they can just keep bullying. In the book, other students saw the way that Keith and his
gang were treating Cole and Peter. No one intervened. But bystanders actually have a lot
of power if they choose to use it. In fact, bystanders make up the most powerful group in
the school. When bystanders take action against bullying, the bullies lose their power and
social status. Remind students how, in Chapter 3, Cole observed the girls bullying the
brown-haired girl at lunch. He walked over and told them to “Knock it off.” And the
bullies did move away. Cole was a bystander and he took action. Tell students you don’t
always have to take such bold action, though; sometimes that’s not safe. We’ll discuss
that more later in the Chapter 10 lesson.

18



Name: Date:

Chapter 5 — Sheet 1
Definitions
Bully: The person doing the bullying
Victim: The target of the bullying
Bystander: A person who sees the bullying but doesn’t take part in it

Part A: Read this scenario.
WALKING ALONE

Emil is walking alone to school in the morning. He doesn’t have a lot of friends, and usually
walks alone. Nobody really knows him that well, but he seems like a nice kid. Something must
have happened to him because he walks with kind of a funny limp.

Heidi, Juan, Tessa, and Dante always walk together and come from the other side of the street.
This morning, they see Eddie, another student they recognize, start walking really closely behind
Emil. Eddie is kicking the bottom of Emil’s shoes to try and make him trip.

Emil says, “Leave me alone” and keeps walking. Eddie laughs and says “Didn’t yo mama ever
teach you to walk?”

Emil ignores him, but then Eddie gets in his face. They hear him say,

“Hey loser, let me use your phone.”

When Emil says no and tries to walk faster, Eddie threatens him. “I’m gonna take it one way or
other so you better just give it to me now.”

Emil tries to run, but Eddie shoves him and snatches his phone. Eddie walks off while Emil
stands there looking upset.

Heidi, Juan, Tessa, and Dante see it all happen. They feel bad, but they don’t really know Emil
and figure he’ll probably tell the dean and get his phone back eventually anyway. Besides, if they
don’t hurry, they’ll be late.

Part B: Identify the roles in the story.

Who is the bully?

Who is the victim?

Who are the bystanders?

Work with your group to design an alternate ending that shows the bystanders taking a caring
action. Write it here:

19



Name: Date:

Chapter 6 — Sheet 1

Directions:

When Keith and his group confronted Cole at the mall, Cole made the choice to use all parts of
the proactive anger cycle. Use your book as a reference and complete the template below with
details about how Cole used each part of the proactive anger cycle.

proactive Anger Management Cycjq

Pro-social sills Etermel Triggers

LongH@rm
Consequences Internal ITggers
® @
Shori=term
ConseqUENCEs Cues

Reaeers
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Name:

Date:

Part B:

Chapter 7 — Sheet 2 (page 2)

Now your assignment is to spend time (at least 2 minutes) each day for the next 5 days using
visualization, just like Cole did. Complete one row of the table below each time to self-monitor.

Did you use How were you feeling | Were you able to Did you feel calmer
visualization | before you started? maintain focus on when you were
today? your visualization? finished?

Day 1

Day 2

Day 3

Day 4

Day 5

24
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Name: Date:

Chapter 8 — Sheet 1 (page 1)

It is easy to show respect to someone who respects you. But it takes maturity and
courage to show respect to a person who has treated you with disrespect.

Keith had not earned Cole’s respect; in fact, he had been nothing but cruel to Cole and Peter. But
when Keith was injured, Cole chose to help him (integrity). He chose not to talk badly about him
or spread rumors after he was hurt (respect). He chose to visit him in the hospital (caring).

Part A:

How do you think Cole felt about himself after he helped Keith when Keith was hurt?

s i
CALLL AU

Think about one person you see or talk to every day and who you feel has not earned your
respect. Now, decide how you could show one character trait to them (caring, patience, honesty,
integrity, gratitude, respect, service).

Who is the person?

What character trait will you show to them?

How will you show the character trait? Be specific!

TUDE

HNT
Part C:

Your assignment now is to show this person a character trait every day for the next 7 days.
Remember, just like Keith did not respond with an immediate change of heart or with respect,
this person may not respond in a positive way. Chances are they will act confused, shocked, or
reject your efforts. They might even be mean to you. Still, continue to show them the character
trait. Do not let their response control your emotions. You are in control of you!

SERVICE

25



Name:

Date:

Chapter 8 — Sheet 1 (page 2)

Keep a log here of what you did and how they responded each day. g
What How did you show it to the | How did the person react/respond?
character trait | person?

did you
show?

Day 1

Day 2

Day 3

Day 4

Day 5

Day 6

Day 7

Part D:

On a separate piece of paper, write a summary describing your experience. Make sure to answer
the following questions in your summary.

AN NN N NN

Who was the person?

What character trait(s) did you show?
How did you show the character trait(s)?
What was the person’s reaction each day?
Did the person’s reaction change over the 7 days?
How did you feel about yourself?
Did you feel more in control of your emotions and your relationship with this person

while you were completing the assignment?

26



Name: Date:

Chapter 9 — Sheet 1
Part A:

Unscramble this phrase from Chapter 9:

yb nesrrpgevi tkiehs idiyntg, eh ahd sloa vsdea 1ish now

Part B:

Write a 4-5 sentence paragraph explaining what you think the phrase means. Remember to
include a topic sentence and a conclusion.

27



Name: Date:

Chapter 9 — Sheet 2 (page 1)

In the assembly, the principal asked the students to think about what personal actions contributed
to the tragedies (Peter’s beating, Trish’s death by suicide, and the vandalism). She was speaking
to all students, not only to the students who had bullied Trish or hurt Peter. In schools, about
85% of students are neither bullies nor victims, but bystanders.

Part A:

Work in groups of 3-4. Complete the multi-flow thinking map below. In the boxes on the left,
write down the contributing factors to the tragedies. Hint: Think about the roles of the teachers,
principal, and all students, especially bystanders. In the boxes on the right, write down the
effects of those tragedies. Think about the effects on teachers, students, parents, and the
community. How were people feeling?

Causes/Contributing Effects
Factors

e Vandalism

e Peter was beaten

e Trish died by
suicide

A 4
A 4

28



Name: Date:

Chapter 9 — Sheet 2 (page 2)

Part B:

Now (still working in groups), complete the circle map with at least 6 ideas of things that could
have been done to help prevent the tragedies. Think about things that students (especially
bystanders), parents, school staff, and the community could have done.

Things that
could have

been done to
help prevent
the tragedies

29



Name: Date:

Chapter 10 — Teacher instructions (page 1)
PartI:

Review with students the roles of bully, victim, and bystander (see Chapter 5 teacher
instructions). Remind students that bystanders make up the largest and MOST IMPORTANT
group in the school. We are about to see how powerful bystanders can be in the next few
chapters of Ghost of Spirit Bear.

Part I1:

In this lesson, we are going to talk about ways that bystanders can take a stand to stop bullying.
Note: If you are using this curriculum with a group of offenders or students who engage in
severe bullying behaviors, you may wish to modify or omit this lesson.

Tell the students that there are many ways to take a stand. Some ways are less risky than others.
For example, a bystander may:

*» Ask a victim “Are you ok?” or say “That’s wrong that they said/did that to you.”
% Offer to help the person get up if they were pushed down
+»+ Refuse to participate in gossip or tell their group to stop gossiping
Go sit or stand next to someone who is being bullied
Directly confront the bully and tell them to stop

Tell a teacher or administrator what is happening

X/
CARX )

R/

*

X/
L X4

*Emphasize that students should NEVER put themselves in danger to take a stand. Also remind
them that taking a stand is good, no matter how they do it. Any action is better than no action.

Part I11:
Read to the class the following example of a bullying situation:

Joe struggles a lot in science class. Whenever he raises his hand to ask a question, students
snicker and say things under their breath. Today when Joe raises his hand, Matt says “dude,
you’re retarded.” The teacher doesn’t seem to notice. You are sitting next to Joe and he looks
upset.

Have the class generate at least 3 different ways to take a stand. Here are some examples:

¢ Tell Joe after class that you don’t think he’s stupid and that you had the same question.

% Raise your hand and ask a similar question to take the attention off of Joe and to help him
feel better.

Say aloud to Joe, “Hey, I was wondering about how to do that too.”

Say aloud to Matt “Don’t call him stupid. That’s not cool.”

*

7 X/
L X X4
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Chapter 10 — Teacher instructions (page 2)
PartIV:

Divide students into small groups.

Option A:

If you have access to Youtube, use these videos for discussion; make sure to preview them first
in case the links have changed over time and to ensure the videos are appropriate for your
population.

Video 1:

http://www.youtube.com/watch?v=mZr25nusDml

This video shows bystanders intervening by giving a warning look to the bully and by moving
closer to the victim (proximity).

Ask the class to generate other ideas of how the bystanders could intervene in the scenario.

Video 2:
http://www.youtube.com/watch?v=SgLd6rLcMOI

This video really explores the power of a bystander intervening. Discuss the video after showing,
and ask the class to generate ideas of what action the group of students (bystanders) could take
now.

Option B:

Print out a copy of the scenario pages. Give one scenario to each small group, picking and
choosing as you think is best. Or make up your own scenarios for the groups.

Give each group 10 minutes to read their scenario, problem-solve, and come up with a way to
take a stand.

Instead of having the groups share aloud, have them role play their scenarios in front of the class.
Make sure that all role plays focus on the characters taking a stand in a positive way.

Remind students of the rules for role-playing:

1. Keep it “G” rated

2. It must have a positive outcome (their intervention needs to stop the bullying and support the
victim)

3. Anonymity — don’t use names of real people

4. Keep it brief and simple
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Chapter 10 — Sheet 1 (page 1)

Scenario 1:

Kim has been friends with Jada since elementary. Jada recently started going out with a guy who
she knows Kim likes. Now Jada only hangs out with her new boyfriend and his friends. She
doesn’t talk to Kim anymore and hasn’t returned her texts. Jada is talking with a bunch of her
new friends at her locker. When Kim walks by, Jada’s friends start saying stuff like “Look at
Kim. She’s such a loner. Nobody wants to hang out with her. She’s so fake; no wonder
everybody hates her.”

What could Jada do to take a stand?

Scenario 2:

During Language arts, people are passing around a note. It says “Marcus so ugly even his
momma don’t love him.” Marcus is sitting in the back row. The note has already gone around
half the class and people are laughing. Jose gets the note. His friend Ryan is sitting next to him
and asks, “What’s so funny?”

What can Jose do to take a stand?

Scenario 3:

Rob and Andrew are walking down the hall during passing period. They see 3 guys go up to Jim.
He’s trying to get something out of his locker. The guys stop right in front of him, get in his face,
and say, “What are you lookin’ at? You’re so gay. C’mon. Whatchya gonna do momma’s boy?
You gonna cry?” Then they knock his notebook out of his hand and papers fall on the floor. Kids
are walking by stepping on his papers.

Solutions: What can Rob and/or Andrew do to take a stand?
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Chapter 10 — Sheet 1 (page 2)

Scenario 4:

Tanya’s friend Darcy tells her that a bunch of girls are going to jump Andrea after school today.
Darcy asks if Tanya is going to go watch. Andrea gets bullied a lot and only has 1 friend. She’s
pretty quiet and sits alone at lunch because her only friend has a different lunch period.

What can Tanya do to take a stand?

Scenario 5:

In PE, everyone is picking teams for dodgeball. Everyone’s been picked already except for
Chase and Anthony. The rest of the blue team is groaning loudly to the team captain “We don’t
want Chase on our team. Look how fat he is. And we can smell him from here. We’ll lose for
sure.” Chase turns red and looks like he could start crying.

What can the team captain or members of the blue team do to take a stand?

Scenario 6:

Jorge’s father is Mexican and his mother is Caucasian. Every time the Mexican kids at school
pass by him, they shove him against the wall and make nasty comments about him not being one
of them. They also make fun of his Spanish and call him a “wannabe gringo.” The White kids
don’t let Jorge hang with them either. They call him a “Spic” and laugh at his accent. Today, as
Jorge is walking home, the group of Mexican kids starts harassing him and spitting on him. Alex
and Nate are walking home on the other side of the street and see what’s happening.

What can Alex and Nate do to take a stand?
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Chapter 11 — Teacher Instructions (page 1)
Note: You will need to prepare for this lesson at least 1-2 days in advance

Materials:

31 Index cards (21 of one color and 10 of a different color)

31 pieces of tape

24 large textbooks or other large books (the heavier the better)
10 pieces of notebook paper or other paper that size

In the Circle at Cole’s school, one student stated, “...Maybe a little hurt from a lot of students
could cause somebody to commit suicide.”

When students do or say something potentially hurtful to another person, they tend to think that
just one action or comment can’t really be that harmful. What they fail to realize is that often
times multiple students are saying or doing hurtful things to that person, and the effect of those
things really add up.

The purpose of this activity is to demonstrate this concept.

Part I: (To be completed the day before the activity)

A. Have students write a hurtful comment or phrase on an index card. You will need at least 21
index cards with hurtful comments. Have them think of things they have heard or maybe even
said to other students. Instruct them NOT to use profanity or sexually inappropriate words.

B. Then have students do the same with a kind word or action. You should have 10 index cards
with a kind word or action written on each one.

Check all the index cards before doing to activity to be sure they are appropriate!

Part I1:

1. Choose 3 student volunteers. They should be of approximately equal stature and should not
have any physical problems such as back, arm, shoulder, or knee injuries. They need to be able
to hold some weight in their arms. Assign them as Volunteer 1, Volunteer 2, and Volunteer 3.
2. All three volunteers will stand in the front of the class.

3. Pass out the 21 index cards with Aurtful comments on them. Distribute them equally. Also

pass out 21 textbooks or other large books (ie. dictionaries). Pass out 21 pieces of tape as well.
Instruct students to tape 1 index card (with hurtful comment on it) to each book.
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Chapter 11 — Teacher Instructions (page 2)

4. Volunteer 3 is given 3 books and holds them in front of his/her abdomen using both arms.
Explain to the volunteers that they will need to hold the books in exactly the manner that
Volunteer 3 is holding them right now. They will not be allowed to shift positions. If they feel
that any part of their body is being injured or if they cannot hold the books any longer, they must
tell the teacher and they may set down their stack of books.

Hint: really stress this to Volunteer 3.

5. Now call 3 students to each bring 1 textbook with affixed index card up to the front. The first
student will read his/her index card aloud and place the textbook in the arms of Volunteer 1. The
second student should read his/her index card aloud and place the textbook in the arms of
Volunteer 2. The third student should read his/her index card aloud and place the textbook in the
arms of Volunteer 3.

6. Now, every 1 minute, you will call 2 students forward to read their index cards and add a book
to the stacks of Volunteers 2 and 3. Volunteer 1 will only have the 1 book to hold.

** At the end of 10 minutes, Volunteer 1 will have 1 book. Volunteer 2 will have 10 books, and
Volunteer 3 (if still standing and holding) will have 13 books.

Now allow the Volunteers to set down their books.

7. Ask the Volunteers the following questions:

A. How did you feel with only 1, 2 or 3 books in your arms? (probably not too tired, could
endure for a long time)

B. How did you feel toward the end when your stack was getting very heavy (probably hard to
hold, feeling very tired, arms hurting). Was there a point at which it was just too difficult to
bear? (Students may have felt like they couldn’t give up but didn’t have a choice — it was just too
heavy. There was probably also a point at which they felt they couldn’t take another book)

C. Now specifically ask about the differences in how Volunteer 1 and Volunteer 3 were feeling
after 10 minutes.

(Have the volunteers remain in front of the class — they will be needed again soon.)

8. Discuss the following with the class:

Think about our words and actions. We are only aware of what we say to someone. We may say
just 1 thing (just 1 book) — like “hey shorty” or steal just 1 french fry off their plate and laugh at
them. This in itself isn’t a huge deal (point out Volunteer 1). But what we don’t know is what
others are saying and doing to that same person. It all adds up and becomes a heavy burden to
carry (Volunteers 2 and 3).

Then, many students come to school with burdens and hurts they already carry (Volunteer 3, who
started with 3 books). Hurts from their personal and family life may already be weighing heavily
on them. We may not be aware of these things, and think that adding just our 1 book (hurtful
comment or action) isn’t a big deal. But we need to remember how what we see and do are only
one small part of the picture. We need to be aware and not add another book on someone who is
already carrying a huge burden.
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Chapter 11 — Teacher Instructions (page 3)
Part I11:

9. Now the teacher will pass out the 10 index cards with kind comments or actions written on
them. The teacher will also pass out the 10 pieces of notebook paper. Students will tape one
index card to each piece of paper.

10. Have the 3 Volunteers resume their positions. Volunteer 1 will hold his/her 1 book.
Volunteer 2 will hold his/her stack of 10 books. Volunteer 3 will hold his/her stack of 13 books
(if not possible, you can help Volunteer 3 for the first few moments).

11. For this exercise, every 30 seconds, one student will come up front. The student will read the
kind statement/action on the index card and replace one of Volunteer 3’s books with the piece of
paper (with index card affixed). At the end of 5 minutes, Volunteer 3 should have just the 3
books that he/she started with. Volunteer 1 will still have 1 book and Volunteer 2 will still have
10 books (if still able to hold them).

Now allow the Volunteers to set down their stacks.

12. This time, ask each Volunteer how he/she felt at the end. (Volunteer 3 should be feeling like
his/her load is manageable. Volunteer 2 should be feeling exhausted or like he/she had to give
up. Volunteer 1 should still be doing just fine.)

13. Discuss as a class how our kind words/actions can help relieve the burden that people are
carrying. We cannot control what other books are placed on someone by other people, but by
being kind, we can remove a little bit of their burden so things don’t seem so heavy. This is
something we can control.

Today we can see the stacks of books (which represents emotional burdens). But in “real life,”
we never know how heavy of a burden someone is carrying. Therefore, we should always try and
be kind to people, because “a little hurt from a lot of students” adds up and the consequences
could be overwhelming (and in the case of Trish — permanent).
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Chapter 11 — Sheet 1

Write a reflection about what you learned from the activity using the stacks of books. In your

reflection, state: =

1. Were you an observer or a Volunteer? ——
2. What did you learn from this activity? —=
3. How will you apply what you learned to your life? =
4. Will your actions or thinking change? If so, how? If not, why not? :
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Chapter 12 — Sheet 1
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Chapter 12 — Sheet 2 (page 1)

When the jock was disrespectful to Cole by throwing the petition on the floor, giving Cole the
finger, and saying, “I don’t give a rat’s butt what happens to this school,” Cole choose to respond
in a different way than he would have before going to the island.

When we are faced with a challenging situation, our response will set in motion a whole chain of
events. We choose what that chain of events will be when we decide how to respond in that
moment. Qur response controls the outcome and creates our “reality.”

On this page, 2 separate chains of events have been started for you. Cut out the boxes on the next
page. For each box, decide which one of Cole’s responses would cause that outcome. The order
is not important as long as you glue the correct boxes under the appropriate category.

The “jock” throws the petition on the floor,
gives Cole the finger, and says, “I don’t give a
rat’s butt what happens to this school.”

Cole beats up Cole says “You don’t
the jock care about your future
‘cause you don’t care
about yourself.”
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Chapter 12 — Sheet 2 (page 2)

Cole goes on with his day like
normal with no negative
consequences

Cole feels like a failure

The jock has no consequences
but Cole gets suspended or
expelled and goes to jail

Cole feels good about
himself

Cole loses his freedom
again

The jock controls the
situation

Cole controls the
situation

Cole keeps control of

one who looks silly

himself and the jock is the

Cole loses control
of himself

Cole achieves his goal of
getting lots of signatures on
the petition

40




Name: Date:

Chapters 12 & 13 — Teacher Instructions

Teach the following concept to the class. Write the examples on the board.

Cole is learning a valuable lesson: Events do not cause our feelings; our thought about the event
is what causes the feeling.

Event > Thought > Feeling

Events are usually beyond our control. But events are not our reality. We create our own reality
by deciding our thoughts and actions. Cole learned that if we change our thoughts, we can
change our feelings.

Example 1:
(Event) (Thought) (Feeling)
It snows— > Yay! | get to go snowboarding/sledding— Happy, excited

It snows—™ > Ugh! | have to shovel the driveway again — > Irritated, angry

*SAME event but different feeling because the thought was different.

Example 2:

(Event) (Thought) (Feeling)

| forgottoturnin _______ This is the worst day ever!

my permission slip All my friends are going —— miserable,
for the field trip and I'm not; it’s not fair disappointed

| forgottoturnin —____ It's a bummer but this will

my permission slip give me a chance to catch —— > accepting, calm
for the field trip up on all my missing work

| can see my friends after

school

***Now have students complete Chapters 12 &13 Sheet 1 (Pages 1 and 2).

Be prepared to help the students — this is a difficult concept!
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Chapters 12 & 13 — Sheet 1 (page 1)

Independent practice:
The event and thought are filled in for you. Write a feeling that you think would result from each
thought.

(Event) (Thought) (Feeling)

Your family gets | can play with him and not be bored. —™™™™>

anewdog—
| wanted my own dog, not to share. ———>

’. _______________________________________________________
(Event) (Thought) (Feeling)
Traveling to This sucks! | can't see my friends _____
grandparents’ all week; it'll be miserable.
house for
Christmas Grandma’s cookies are yyummy. ——
And | can still text my friends.
e i .
(Event) (Thought) (Feeling)
Won an award in | worked really hard; my parents
Art class will be happy when | show them.
_
| don’t deserve it; the teacher just ——>
feels sorry for me.
e e .
(Event) (Thought) (Feeling)
Boyfriend/girlfriend  What’'s wrong with me? [’ll >
broke up with me never find someone.
_
I'll meet someone else. In
the meantime, | can spend
more time with my friends.
_______________________________________________________ ‘
(Event) (Thought) (Feeling)
It's only 1 grade. I'll ask to re-take
Failed a test it and study more next time.

_—
The teacher just wants me

to fail; she’s so mean and unfair.

_
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Chapters 12 & 13 — Sheet 1 (page 2)

More Practice: Now practice filling in different thoughts that could cause the feelings listed.

(Event) (Thought) (Feeling)

My parents tell me I’'m
moving; [ have to 5 hopeful, calm
change schools.

v

angry, discouraged

_______________________________________________________ *
(Event) (Thought) (Feeling)
Your grandma is L yresentful, dreading it
going to move
in with your >
family. accepting, optimistic
_______________________________________________________ ‘
(Event) (Thought) (Feeling)
Your group turns
down your idea —®embarrassed,
for the project. frustrated
s

—» open-minded,
still enthusiastic

Now create one of your own:

(Event) (Thought) (Feeling)
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Chapter 13 — Teacher Instructions
Lead students in a class discussion regarding whether or not Keith should tell who beat up Peter.

Use the following questions as a guide. Remember that there are no wrong answers and that each
student should have a chance to voice his/her opinion. Your role is to guide the discussion and
eventually lead the students to a conclusion regarding a response that would result in the greatest
good and least harm to all the characters involved. The real learning takes place in the process of
the discussion as students bring up different viewpoints and learn from each other.

» Do you think that Keith should tell Cole who hurt Peter?

» Do you think that Keith should tell the principal who hurt Peter?

» What are the potential positive and negative consequences for Keith if he does tell?
» What are the potential positive and negative effects for Peter if Keith does tell?

» What are the potential positive and negative effects for Peter if Keith does NOT tell?
» Does Keith have any responsibility to help keep Peter safe?

» Is it ever right to snitch on a friend? Are there ever times when it is ok to tell?

» Rather than just telling or not telling, are there other ways that Keith could handle the
situation?

» What do you think is the right thing for Keith to do?

Note: If students really struggle with this, you may wish to review the Peace4Kids social skill
lesson on “Knowing When to Tell.” This lesson can be found in Middle School Book 3.
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Chapter 14 — Sheet 1
Create a “Courage Cube.”

Step 1: In each of the 6 squares, use a marker or pen to write one way that Cole showed courage
in Ghost of Spirit Bear.

Step 2: Cut out the template and glue it together to form a “courage cube.”
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Chapter 15 — Sheet 1

Part A:
When you are trying to accomplish a controversial task or change someone’s opinion, it is very
important to use empathy to understand the opposing party’s point of view. Changing the
mascot was very controversial. Complete the table below to represent both the students’ and the
parents’ perspectives and feelings about changing the mascot.

Reasons the students were in favor of changing | Reasons the adults were opposed to changing
the mascot the mascot
Part B:

Now think of something that could possibly be done to improve your school.
Write your idea here:

(

Complete the table below. Use the left column to represent the reasons you think your idea
would be successful. Then complete the opposing column to represent the opinions of people
who might disagree with your idea. Remember to give each column a heading.
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Chapter 15 — Sheet 2

: DOUBLE BUBBLE MAP :
Write similarities in
these three bubbles

Write differences in outside d

bubbles

Write differences in outside
bubbles

Directions: Think about the ways that Cole and Keith are similar. Think about the ways they
are different. Create a double bubble thinking map to compare and contrast Cole and Keith.
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Chapter 16 — Sheet 1

To Cole, the at.0ow represented special memories, his own healing, and his ability to trust and be
trusted.

Think of a possession or symbolic object that is very important to you.

Option 1:
Create a poster with a drawing or picture of the item and what it represents to you. Attach a

paragraph to your poster explaining:
1. What is the object? L 3
2. How long have you had it?
3. Why is it important to you? (give at least 3 reasons)
4. What does it represent to you?
Remember to include a topic sentence, at least 4 sentences with details, and a conclusion.

Option 2:
Create a poster on the computer and use a digital picture of the item. Or you may wish to create a

short PowerPoint. You may include a paragraph or a voice recording explaining:
1. What is the object?
2. How long have you had it?
3. Why is it important to you? (give at least 3 reasons)
4. What does it represent to you?
Remember to include an introduction, at least 4 details, and a conclusion.

e

- =

Option 3:
Create a short video clip of your item and include an explanation or demonstration of what it

represents to you.
Make sure to answer the following key questions:
1. What is the object?
2. How long have you had it?
3. Why is it important to you? (give at least 3 reasons)
4. What does it represent to you?
Remember to include an introduction, at least 4 details, and a conclusion.
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Chapter 16 — Sheet 2

Part A:
Use empathy to imagine that you are the bum in the Ghost of Spirit Bear story. Complete the
following sentences from his point of view. Then share your answers with the class. -

2

I think Cole and Peter are

When I was in high school

My family is

I wish

My hopes and dreams for the future are

I worry about

I often feel

I carved the Spirit Bear statue because

The reason I don’t have a home is

I often think about

Part B:

In the box below, write down at least 4 ways that the bum was like the Spirit Bear.
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Ghost of Spirit Bear

Character Trait Crossword

— The 15 Character traits

Honesty
Perseverance
1 — Patience
Responsibility
Self-control
1 Gratitude

— Caring
| | Service

Respect

| | | | ‘ ‘ Humanity
Integrity

Cooperation
Courage

— Self-esteem
Goal-setting

Crossword Clues

Across

5. Peter decided to return the bum’s half-finished bear carving
stating, “I wanted to keep this but it’s not mine.”

8. The bum carved a Spirit Bear statue for Cole’s school.

9. Cole and Peter set their minds to the task of changing the mascot.
12. Garvey waited for Cole to figure out on his own what he needed
to do to manage his life back in the city.

13. When Cole and Keith first spoke after Keith was released from
the hospital, Cole spoke to him kindly and asked how he was feeling.
14. Even though he was afraid, Cole went to face his father and tell
him how he felt.

Down

1. In the first Circle justice meeting after Cole returned from the
island, he told the group that he was scared and did not know what to
do about the bullies. (ch 5)

2. Cole continued to search for positive solutions to deal with the
bullies; he did not give up.

3. Cole believed that his idea to change the school mascot was a good
idea and led the effort.

4. Cole intervened when he saw two boys bullying the bum. He knew
the bum was a person and didn’t deserve to be mistreated.

6. After the new mascot was voted in, Cole told Ms. Kennedy and
Garvey how much he appreciated their help.

7. When Keith and his gang challenged Cole outside the mall, Cole
used the proactive anger cycle and did not fight with his fists.

10. Cole held Keith’s head when he was hurt and directed others to
call 9-1-1.

11. Many of the students at Cole’s school worked together to change
the mascot to a spirit bear.

15. Ms. Kennedy told Cole and the school board that she had been
worried about her job, pleasing parents, teachers, etc. when she
should have been most concerned about the students.
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Special Projects

Here is a list of ideas for supplemental activities and projects that you may wish to have students
complete as a conclusion to the Ghost of Spirit Bear unit.

» Have students form groups of 3-5. To each group, pass out a character from the book
(Keith, Cole, Cole’s father or mother, Garvey, Ms. Kennedy, Peter, Peter’s parents, or the

bum).
O

Each group will prepare at least 8 interview questions and answers. Then the
group will conduct an interview with the character in front of the class.
Encourage them use their imaginations! They can also use humor and make this
fun! Urge them to really get into their role and pretend they are the character.
They may even want to dress accordingly and use props. Remind them to keep
their questions appropriate and “G-rated.” Depending on the group, you may wish
to preview the interview script before they present.

They may want to ask questions such as:

0 O O O O O

(@)

What is the character’s favorite food? Kind of music? Movie?

What does the character hope and dream for the future?

Does the character have any pets?

What does he/she like to do for fun?

What is his/her favorite memory?

What is the hardest thing he/she has ever done? The hardest decision he/she has
made?

What is the most fun thing he/she has done?

If he/she were an animal, what animal would it be?

» Write a synopsis of what you imagine would happen if there were a “next” chapter in the
book. What do Cole, Peter, and Keith do next? What happens to the bum? Does the
school change after the mascot is changed? Does anything change with Cole’s family
situation? Use your imagination!

» Create a soap carving. Use a large, soft bar of soap (such as Ivory or Dove) and create a
carving about an event or person in the book. Use a plastic knife or a regular spoon as a
carving tool; do not use a real knife, not even a butter knife!

» Write a letter to a character from the book and tell him/her what you learned from his/her

story

» Design a rap, poem, collage, poster, or video explaining either:

o

@)
@)
@)

What you learned from the book
The theme of the book

A non-violent scene from the book
Your favorite part of the book
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Pre-Post
Beliefs (page 1)

Directions: For each question, circle the answer that is most true for you. There are no right or

wrong answers and you will not be graded on your answers.

1. My actions impact the people around me.

Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree

2. I can choose to focus on the positive things instead of the negative things in my life.

Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree

3. I have control over the way that I feel.

Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree

4. The way I feel emotionally depends entirely on what happens to me each day.

Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree

5. It is my responsibility to intervene when I see bullying.

Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree

6. The way I respond to situations controls the outcome for me.

Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree
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Pre-Post
Beliefs (page 2)

7. If I say just one unkind thing to someone, it’s not a big deal. It’s only a big deal if I say a
lot of unkind things.

Strongly Disagree ~ Disagree Neither Agree Agree Strongly Agree
nor Disagree

8. I can ease the emotional burden someone else is carrying with my kind words or actions.
Strongly Disagree =~ Disagree Neither Agree Agree Strongly Agree
nor Disagree
9. There isn’t really much I can do to change my school climate.
Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree
10. I can change the way I feel by changing the way I think.
Strongly Disagree =~ Disagree Neither Agree Agree Strongly Agree
nor Disagree
11. I have good ideas about how to intervene if someone is being bullied.
Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree
12. Choosing to focus on the positive things helps me manage angry feelings.
Strongly Disagree = Disagree Neither Agree Agree Strongly Agree
nor Disagree
13. When someone does something that makes me angry and I fight back, I am in control of
the situation.

Strongly Disagree ~ Disagree Neither Agree Agree Strongly Agree
nor Disagree
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Name: Date:

Pre-Post
Application (page 3)

Directions: In the past one month, how many times have you:

14. Calmed yourself down when angry by using only positive strategies.

0 times 1 time 2 times 3 times 4 or more times

15. Intervened when you saw bullying.

0 times 1 time 2 times 3 times 4 or more times

16. Shown respect to people who have been disrespectful to you.

0 times 1 time 2 times 3 times 4 or more times

17. Purposely said or done something kind toward another person.

0 times 1 time 2 times 3 times 4 or more times

18. Chosen to focus on something positive instead of something negative.

0 times 1 time 2 times 3 times 4 or more times

19. Responded calmly to a person or situation that is causing you to feel angry.

0 times 1 time 2 times 3 times 4 or more times

20. Done something to help change your reputation to be more positive.

0 times 1 time 2 times 3 times 4 or more times
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Name: Date:

Ghost of Spirit Bear
Content Exam (page 1)

1. Choose one of the following situations and complete the pro-active anger cycle using that
situation.

a. Someone makes a nasty comment about a person you love.
b. Someone shoves you down in the hallway in front of your friends.
c. The teacher embarrasses you in front of the whole class.

proactive Anger Management Cycjq

Pro-secial skillls Exernal Trgger

LongHterm
Consequences Internal Trgger
()
Sheri-term
Consequences Cues

Reeuears
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Name: Date:

Ghost of Spirit Bear
Content Exam (page 2)

2. There are four steps to solving a problem. Circle the 4 correct steps (they are not in order).

a. Identify the problem

b. Tell a friend about the problem

c. Wait and see if the problem goes away

d. Choose the best way

e. Think of positive ways to deal with the problem
f. Follow through with your best choice

g. Use a coping strategy

3. Now put the 4 correct steps for solving a problem in order:

Step 1:

Step 2:

Step 3:

Step 4:

4. What should you do if your solution to the problem doesn’t work?

a. Try the same solution again

b. Give up

c. Repeat the problem-solving steps
d. Focus on a different problem

e. None of the above

5. List 5 coping strategies you can use at school:

1.

2
3.
4,
5

6. What has the most power to control your feelings?

a. The situation

b. The event

c. Your actions

d. Your thoughts

e. The consequences
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Name: Date:

Ghost of Spirit Bear
Content Exam (page 3)

7. Bullying is:

a. Repeated

b. Purposeful

c. Done with the intent to harm someone
d. All of the above

e. None of the above

8. Read the following scenario:

Every day for the past week, James sits behind Tim on the bus and makes really nasty comments
to him. Today he starts saying loudly how Tim’s mom doesn’t even love him enough to keep
from being locked up. As Tim starts to get off the bus, a bunch of people start laughing. Tim
doesn’t know it, but James has taped a sign saying “Kick me if you think I’'m gay” to Tim’s
backpack. Marcus and Jaime get off at the same stop as Tim.

a. Who is the bully?

b. Who is the victim?

c. Who are the bystanders?

9. Who has the most power to stop the bullying in this situation?

a. James

b. Tim

¢. Marcus and Jaime
d. The bus driver

e. The dean at school

10. If you were a student on the bus, what would be two positive ways that you could intervene
to help stop the bullying?

a.

b.
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Pre-test and Post-test
Scoring (page 1)

Pre-test/Post-test pages 52-54 (beliefs and application): Administer before starting the novel
and again affer completing the curriculum.

Step 1:

Assign the following ratings for questions 1-3, 5-8, and 10-12:
Strongly Disagree = 1 point

Disagree = 2 points

Neither agree nor disagree = 3 points

Agree = 4 points

Strongly Agree = 5 points

Assign the following ratings for questions 4, 9, and 13:
Strongly Disagree = 5 points

Disagree = 4 points

Neither agree nor disagree = 3 points

Agree = 2 points

Strongly Agree = 1 point

*Add the student’s total points for numbers 1-13.
Step 2:

For numbers 14-20, assign points as follows:

“0 times” = 1 point

“1 time” = 2 points

“2 times” = 3 points

“3 times” = 4 points

“4 or more times” = 5 points

* Add the student’s total points for numbers 14-20.
Step 3:

Combine the total points for numbers 14-20 and the total points for numbers 1-13 to obtain a
final score.

Step 4:
Use the final scores to compare students’ beliefs and their application of concepts from pre-test

to post-test. An increase in point value suggests improvement in positive beliefs and/or a recent
application of concepts learned.
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Pre-test and Post-test
Scoring (page 2)

Content Exam pages 55-57: Administer after completing the curriculum. This exam does not
test specific knowledge regarding the novel; it tests concepts that should have been learned
throughout the curriculum.

Answer Key:

1. The pro-active anger cycle is from the Peace4Kids curriculum Book 1 and should be correctly
completed in accordance with this.

2. A, D, E, F should all be circled.
3. 1. Identify the problem
2. Think of positive ways to deal with the problem
3. Choose the best way
4. Follow through with your best choice
4. C — Repeat the problem-solving steps.
5. Students should have listed 5 positive coping skills they can use in the school environment.
6. D — Your thoughts
7. D — All of the above
8. a. James
b. Tim
c. Marcus and Jaime

9. C — Marcus and Jaime

10. Students should have listed 2 positive ways that they could intervene if they were a bystander
on the bus.
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